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1. Purpose

Aa) to offer tentative guidelines for teachers who wish to provide
dictionary users with systematic training on how to successfully use a
dictionary, by presenting the characteristics of the above mentioned
Innovative interventiorprogramme and discussing its benefits to
dictionaryuse

Ab) provide a valid research methodology to researchers who wish to
study the effect of trainingpgrogrammedo dictionary use,



To do so

Afocus on the revised curriculum of Greek Language Teaching in Greek
Primary and lower secondary schools

APresent theschool dictionaries released recently in Greece.

Acommenton literature concerning methodological issues and the
characteristics of th@rogramme

Apresenthow the design of the specific interventigmnogramme
responds to the cultivation of reference skills that enhance dictionary
use found in previous literature




2. The Dictionary in the New Curriculum for Language Teaching In
Greece






AThe dictioraryis used as a reference tool during writing, listening and
reading

Alt is also used as a se&aluation tool
Alt is considered a learning strategy
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A3. The characteristics of the interventipnogramme






A Strategy-based instruction is a learner-centered approach to teaching that
has two major components:

a) the explicit instruction of how, when and why strategies can be used to
facilitate dictionary use.

b) the integration and embedding of dictionary use strategies into class
materials and language tasks.

AIM: O0To empower student s
| earning pr

(Cohen, 1998: 70).



The SBI steps

Self-
evaluation of
strategy
effectiveness
and transfer
to new tasks

Practice
opportunities
with gradual
withdrawal of

scaffolding

Rai Si n( Presentation and
Strategy modeling of

awareness strategies
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Empirical support for SBI

AHelps students gain greater proficiency, confidence and self-
awareness.

APromotes metacognitive knowledge and fosters autonomous
strategy use.

AResults in increased strategy use.

(Grenfell & Harris 1999, Cohen et al. 1998, Hsiao & Oxford 2002, lkeda & Takeuchi 2009,
Ddrnyel, 2005, Gavrillidou & Papanis, 2009, Oxford 2011).



Related work in the greek educational context

A KambakiVougiouklj P (2008. Teachinghe SystematidictionaryUseasa Strategyfor Accuracy
andconfidencebuilding Proceedingsf XlIEuralexBarcelonal251-1257.

A Gauvriilidoy, Z (2013. Developmentand validation of the Strategylnventory for Dictionary Use (SI.D.U),
InternationalJournalof Lexicography22 (2), pp.135-154.

A Gavriilidou,Z (2017). Theeffect of an intervention programmeon improvingelectronicdictionary
referenceskillsof studentsattendingsecondaryGreekSchoolsELEX017



ACLAIM: since learning strategies can be taught (Cohen 1998, Cohen

and
ang

AW

Macaro 2007, Grenfell and Harris 1999, Oxford 198gafianou
Gavriillidou 2014), dictionary use strategies are teachable too.

Y SUCH A PROGRAMME?

ADictionary use strategy based instruction enables learners to be
aware of the multiple instances during which a dictionary could be
useful and take an active role during dictionary look up by helping
them to monitor and evaluate the way they use dictionaries.

Alt allows them to gradually become more experienced, mature and
autonomous dictionary users.



WHY SUCH A PROGRAMME?

AStrategic dictionary instruction should be an integral part of language
education (first, second of foreign) since it helps students gain greater
proficiency and confidence in dictionary use, and-aalareness about
when and how we chose to use a dictionary in an autonomous way.

AThis fact empowers dictionary users by directing them to employ effective
dictionary use strategies, developing appropriate reference skills, and
allowing them to take absolute control of the process of word look ups
(finding fast the right entry and choosing successfully the correct meaning).

ASuccessful dictionary consultations may enhance users' motivation to use
more often dictionaries, thing which is strongly discouraged by
unsuccessful dictionary use.



Whatwould be the ideal form of such a
trainingprogramme

APrevious research on language learning strategy instruction advocate
explicit strategy training (Anderson, 2002; Chamot, 2004; Grenfell &
Harris, 1999; Oxford, 1990; Oxford, 2011; Oxford & Leaver, 1996)
during which learners are informed about how, why and when uaing
dictionary.



Alts application to interventioprogrammesiming to raise strategic
dictionary use would mean that learners are given the opportunity to
realize the benefits of strategic dictionary use, evaluate the
effectiveness of their dictionary look ups, and expand dictionary use
during various linguistic tasks. Thus, the emphasis is on helping
dictionary users not simply to learn about dictionaries, but to become
aware of when and how we successfully use dictionaries.



AThisprogrammeisintegrated in the language course, because
practicing dictionary use on authentic language tasks enable learners
to perceive the relevance of a task, enhances comprehension and
retention (Chamot & O'Malley 1987), while it can also help users
maintain or enhance their motivation to use dictionaries.



AAn explicit andintergrated programmefor dictionary use training can
lead to Increased strategic dictionamge andchangeof the
repertoire of dictionary strategies
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EAavaBpoupe oxtw minpogopies
oto Ae€iK0. Mapampnae kaka m oehida Tou Aekikou kal
OUUMTATI0WOE TOV ApLBLO TIOU QVTIOTOLYE
0TIV npogopia mou diveral MapaKdTw.
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1.0 aptBpoc e oehidac, 5. HAEEN elvau prjua.
2. Hrpwm A&En e oehidag, 6. Hmpwm anpaoia e AeEng.
3. Hteheutaia AeEn e oehidac. | 7. Hewava pag AEne Tou AeEikou.

4. HAeEn elvauBhukou yevoue, | 8. Mia avtiBetn A¢tn.
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