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1. Purpose

• a) to offer tentative guidelines for teachers who wish to provide 
dictionary users with systematic training on how to successfully use a 
dictionary, by presenting the characteristics of the above mentioned 
innovative intervention programme, and discussing its benefits to 
dictionary use

• b) provide a valid research methodology to researchers who wish to 
study the effect of training programmes to dictionary use, 



To do so

• focus on the revised curriculum of Greek Language Teaching in Greek 
Primary and lower secondary schools 

• Present the school dictionaries released recently in Greece. 

• comment on literature concerning methodological issues and the 
characteristics of the programme.

• present how the design of the specific intervention programme
responds to the cultivation of reference skills that enhance dictionary 
use found in previous literature



2. The Dictionary in the New Curriculum for Language Teaching in 
Greece





• The dictionary is used as a reference tool during writing, listening and 
reading

• It is also used as a self-evaluation tool

• It is considered a learning strategy













• 3. The characteristics of the intervention programme



• Gavriilidou, Sfyroera, Beze, 2002, Α trip into the language’s world 



• Strategy-based instruction is a learner-centered approach to teaching that 
has two major components:

a) the explicit instruction of how, when and why strategies can be used to 
facilitate dictionary use.

b)  the integration and embedding of dictionary use strategies into class 
materials and language tasks.

AIM: ‘To empower students by allowing them to take control of the language 
learning process’.

(Cohen, 1998: 70).
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The SBI steps
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Empirical support for SBI

• Helps students gain greater proficiency, confidence and self-
awareness.

• Promotes metacognitive knowledge and fosters autonomous 
strategy use.

• Results in increased strategy use.

(Grenfell & Harris 1999, Cohen et al. 1998, Hsiao & Oxford 2002, Ikeda & Takeuchi 2009,
Dörnyei, 2005, Gavriilidou & Papanis, 2009, Oxford 2011).
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• CLAIM: since learning strategies can be taught (Cohen 1998, Cohen 
and Macaro 2007, Grenfell and Harris 1999, Oxford 1999, Sarafianou
and Gavriilidou 2014), dictionary use strategies are teachable too.

• WHY SUCH A PROGRAMME?

• Dictionary use strategy based instruction enables learners to be 
aware of the multiple instances during which a dictionary could be 
useful and take an active role during dictionary look up by helping 
them to monitor and evaluate the way they use dictionaries. 

• It allows them to gradually become more experienced, mature and 
autonomous dictionary users.



WHY SUCH A PROGRAMME?

• Strategic dictionary instruction should be an integral part of language 
education (first, second of foreign) since it helps students gain greater 
proficiency and confidence in dictionary use, and self-awareness about 
when and how we chose to use a dictionary in an autonomous way. 

• This fact empowers dictionary users by directing them to employ effective 
dictionary use strategies, developing appropriate reference skills, and 
allowing them to take absolute control of the process of word look ups 
(finding fast the right entry and choosing successfully the correct meaning).

• Successful dictionary consultations may enhance users' motivation to use 
more often dictionaries, thing which is strongly discouraged by 
unsuccessful dictionary use.



What would be the ideal form of such a 
training programme?
• Previous research on language learning strategy instruction advocate 

explicit strategy training (Anderson, 2002; Chamot, 2004; Grenfell & 
Harris, 1999; Oxford, 1990; Oxford, 2011; Oxford & Leaver, 1996) 
during which learners are informed about how, why and when using a 
dictionary. 



• Its application to intervention programmes aiming to raise strategic 
dictionary use would mean that learners are given the opportunity to 
realize the benefits of strategic dictionary use, evaluate the 
effectiveness of their dictionary look ups, and expand dictionary use 
during various linguistic tasks. Thus, the emphasis is on helping 
dictionary users not simply to learn about dictionaries, but to become 
aware of when and how we successfully use dictionaries. 



• This programme is integrated in the language course, because 
practicing dictionary use on authentic language tasks enable learners 
to perceive the relevance of a task, enhances comprehension and 
retention (Chamot & O'Malley 1987), while it can also help users 
maintain or enhance their motivation to use dictionaries.



• An explicit and intergrated programme for dictionary use training can 
lead to increased strategic dictionary use and change of the 
repertoire of dictionary strategies 





















4. Methodological issues

• An intervention study should have randomly assigned participants to 
either a control or experimental group.

• Instruction in each group should be identical except for the 
intervention programme being studied. 

• Participants should be pre- and post-tested on valid and reliable 
instruments (such as Strategy Inventory for Dictionary Use 
(Gavriilidou 2013), or Strategy Inventory for Electronic Dictionary Use 
(Gavriilidou and Mavromatidou 2016, Mavromatidou to appear), 
which can guarantee the validity of the data



• The duration of the programme should not be less than eight weeks 
and follow up studies, after three and five months later, is necessary 
to confirm the results of the preliminary study and check the 
durability of strategic dictionary use after the completion of 
instruction. 

• The programmes' design should be based on careful choice of tasks 
for practicing all four types of dictionary strategies: dictionary use 
awareness strategies, strategies for dictionary selection and 
acquaintance with dictionary conventions, lemmatization strategies 
and look-up strategies

• It should also include a preparation stage, in which users are explicitly 
taught dictionary use strategies and earlier dictionary use attitudes 
are reviewed and a lesson stage during which users practice 
dictionary use



Evaluation criteria

• Improvement in the dictionary use performance, 

• strategy maintenance upon time 

• expansion of dictionary use in various cases. 



Conclusions

• The design of a strategic dictionary use training programme follows a 
cyclical model for strategy instruction, which demonstrates in an 
explicit and practical way how to integrate dictionary instruction in 
the objectives, material and curriculum of Language classes.

• Its interest lies upon the fact that it includes a discovery segment, in 
which dictionary users do a task without prior dictionary use strategy 
training and discuss how they did it in order to realize the need for 
using dictionary use strategies. 

• Finally this model stands out for its flexibility since its parts can be 
easily adapted to the users' and teachers' needs.



Thank you for your attention!

Σας ευχαριστώ!

38


